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The European Commission Capacity Building project has nine partners based in England, and three
project associates based in Hungary, Malta and East & Southern Africa. The project has worked directly
with over 2,500 people in England - including black and ethnic minorities, refugees and asylum seekers,
and socially excluded or geographically isolated groups - and reached out to over 10,000 wider
beneficiaries across the UK, Africa and European Network. DEA administers the project.

It is important to broaden and deepen the engagement of European Communities in development
issues, particularly of those who have experienced the barriers to participation, to ensure a long term
impact on support for poverty and more equitable North-South relations.

- Hetan Shah, Chief Executive

This initiative has enabled nine global education organisations in England to work in innovative and
creative ways with their local communities. Young people and adults have been engaged in challenging
existing misconceptions about global issues and their views about people from different contexts and
countries. The individuality of each project has led to capacity building within each organisation as well
as shared learning between organisations. Questions posed include ‘How can art be used to engage
youth in exploring global issues?’, ‘What support and insight can Bangladeshi women offer schools in
Gloucestershire?’, ‘How can refugees find their voices and engage others in discussion around global
issues?’, ‘How can people in rural areas be mobilised to be active global citizens?’ This handbook
provides an insight into some of the approaches used and challenges faced by different organisations.

- Dr Katy Newell-Jones, Independent Programme Evaluator
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This publication showcases examples of capacity building methodologies used across England by the nine project partners
involved in the ’Building Local Capacity to Broaden Engagement in Global Issues’ project; a three year project funded
by the EU:

• to increase the capacity of small Non-Governmental Organisations (NGOs) to mobilise new audiences amongst the
European public and raise awareness of the interdependence of the EU and developing countries

• to increase the knowledge and expertise of European communities in issues of developing co-operation and
development education and empower them to create their own responses and actions in support of more equitable
North-South relations

• to increase active co-operation between NGOs in the UK, Europe and the South to strengthen development education
and development awareness methodologies and expand the reach of their work.

The project partners:
• African Initiatives, Bristol – ‘African Voices’
• Bridges, Telford – ‘The Global Village’
• Devon Development Education Centre, Exeter – ‘Bringing the World to Rural Devon’
• GHARWEG Advice, Training & Careers Centre, London – ‘Building local capacity to broaden engagement in global issues’
• Global Dimension Trust, Cheltenham – ‘Sharing Communities’
• Liverpool World Centre, Liverpool – ‘A City in One World’
• Pan African Development Education & Advocacy (PADEAP), London – ‘Kuumba/Creativity ‘
• Reconnect, London – ‘Building the Capacity of Asylum Seekers and Refugees in London and South-East to Broaden their
Engagement in Global Issues’

• Tees Valley One World Centre, Middlesbrough – ‘Global Partners’

...and three Project Associates:
• Anthropolis, Hungary
• Third World Group, Malta
• Skillshare International, UK, and East & Southern Africa
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The project partners explain their projects in detail in the following pages. Here are some of their top tips:

1. Create an evaluation plan at the beginning of the project to establish what you need to monitor and when.

2. Create a timeline for the project to build a clear outline of what needs to be done and in what timeframe.

3. It’s important to define what you mean by partnerships. Projects can be difficult to run without strong partnerships built
on mutual trust and understanding. A partner is not just an organisation or community group you work with every now
and again; they are just as important as you to the success of your project. When looking at complex and emotive issues,
knowing the backgrounds and beliefs of your partners could mean the difference between moving forward in a
discussion and hitting a permanent brick wall.

4. Build in enough time to develop positive and lasting relationships with project participants to ensure outcomes are met.
Listen carefully to participants needs in order to understand how to meet project objectives, and be flexible about how
best to achieve the objectives. Working within a community development framework to the national standards to ensure
a high quality and consistent approach that can be evaluated.

5. When encountering a new audience it is easy to assume what they already know. Don’t make assumptions. Start with the
basics and give your audience the opportunity to speak up if they wish to advance; alternatively do some research to
establish their level of knowledge.

6. Projects need to be flexible and adaptable to allow for change.

7. It is vital to have a clear dissemination plan outlining key opportunities to raise awareness and build the capacity of the
project and organisation.

8. It is important to review the project regularly to ensure that the actual aims and objectives of the project are being met.

9. Establish a clear and realistic budget.

10. Build in an exit strategy and sustainability factor to ensure sustainability of the project once funding has ceased.
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What came first – the School or the Community?
How to Engage a Whole Community in a Global Issue through an Event
The ‘Global Village’ project involved Bridges working with four rural villages in Shropshire, UK, with the objective of adding a
global dimension to local celebrations. Over the three years, Bridges facilitated the organisation of 12 events with a global
theme. Each event involved between 100 -350 people.

Through the project Bridges was able to develop and refine methodologies geared to working effectively with isolated rural
communities in Shropshire.

The following is an outline of the methodology implemented in the Global Village project:
• build relationships
• identify and develop the global theme for the event
• plan and carry out the event
• ensure useful evaluation
• ensure other communities can learn from the experience.

The methodology was tailored to suit each community at each stage of the project. The critical stage was building
relationships, and so Bridges employed two approaches: getting to know the community through the school – the school
centric model - and then getting to know the community directly – the Global Village outside the school.

School Centric Model
In two of the communities Bridges had an established relationship with the school; whereas in the other two communities,
Bridges explored working through the Parish planning team and a local café the school was the most interested partner.
Therefore, in year one, Bridges began to work using a school centric model where the school was the pivotal link between all
other community groups and stakeholders, rather than Bridges developing links directly.

The school centric model experience provided challenges and benefits. Each school varied in terms of their ability to form
links with other stakeholders. One benefit of the model was that the school’s local community cohesion was improved
through strengthening links with other stakeholders in the community, and global community cohesion was improved by
adding a global dimension to local celebrations.

In two of the four villages the school centric model worked well. The schools were the pivot for bringing the community
together and Bridges’ input was concentrated on bringing a global dimension to events.

A challenge involved with the model was that teachers tend to live outside of the local community. So we asked ourselves
where is our community - where we work or where we live? Most people would say where they live; therefore working
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through non local teachers to build community links was problematic. The fact that schools close just as people are coming
home to their communities and work on a termly basis can also hinder the schools and communities working together.

School Centric Model

Taking Global Village out of the school and into the village
The evaluation of year one showed that the participant schools found that organisational responsibility fell to them and
wasn’t shared by other stakeholders. In addition, community participation in the events was very limited in two of the four
villages. Thus, in these villages, applying the school centric model was not creating the community cohesion required for the
global village events. For these reasons, Bridges decided to alter the methodology for years two and three of the project.

Parish
council

Girl Guides

Preschool

Women’s
Institute

Village hall
committee

Cricket club

School
(Bridges)
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Stepping outside the school and developing direct links with community groups required a scoping exercise. This was
undertaken to understand the community and its existing networks. The stakeholders were mapped and existing
relationships marked. This information was gathered through meeting individuals, attending local meetings and keeping up
to date through local publications such as the Parish Magazine. In this model the school became a stakeholder, rather than
the pivotal group. This allowed the schools to be involved in community activities without being the driver for events.

Building relationships with all stakeholders, stage one:

Parish
council

Girl Guides

Preschool

Women’s
Institute

Bridges
Young

Farmers

Church

School

Preschool
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Building relationships between stakeholders, stage two:

Women’s
Institute Parish

council

Young
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What have we learned?
The Global Village project has given Bridges an insight into the types of activity that are most accessible for rural
populations in Shropshire. For example, where a community was less cohesive, it became more important to build
relationships within the community rather than concentrating on the global dimension. Thus, in Maesbury in Year three, the
community came together to hold an event with the environment as a theme, Green Halloween, with the emphasis on
building cohesion for future work.

It is vital to identify the key link people in a school – the Teaching assistants, the Governors, the PTA and the parents in
general – local people with an affinity for the local area can foster community cohesion.

Small rural schools are often led by a Head who not only plays a pivotal role in developing community cohesion, but also has
responsibility for teaching. Time and energy limitations constrain extra-curricular projects such as the Global Village.

Effective development education work with whole rural communities requires good community cohesion. It is necessary to
build cohesion before awareness. The Global Village events represent examples of the community working together and
developing lasting relationships, which have left a foundation for future collaboration.

Introducing a global dimension to village celebrations requires careful management not to impose ideas to ensure
community takes ownership of event and theme. It is much better to add a global dimension to an already planned
celebration rather than to ask a community to plan a Global Village event in isolation.

Evaluation from years one and two suggested that the key people in the communities found the event organisation to be a
lot of extra work. By delegating amongst the organising group more efficiently and with the wider community being more
receptive to the event, planning and organisation of the events becomes more straightforward.

It is often assumed that rural communities work together naturally. However, often beneath the surface there may be
historical reasons why different groups don’t work together and communities are often polarised.

A range of approaches are necessary to facilitate working with isolated rural communities, once the initial community
structure is understood. These approaches need to be flexible and designed to suit each type of community.
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Conclusion
The project enabled Bridges to build confidence and capacity in engaging schools with their local, national and global
communities - this has become a fundamental strand of the organisation.

The methodology developed through the project has broadened the toolkit used by Bridges in development education
work in Shropshire. In addition, Bridges is now in a position to advise Shropshire schools regarding the development of local,
national and global community cohesion.

One measure of community cohesion and global awareness is whether events and partnerships continue without Bridges
involvement. As three of the communities plan to hold events after the official end of the project, Bridges can claim some
success on this front.

The schools are now able to play a more active part in community life. All of the project communities exhibit increased
community cohesion as a result of the Global Village project: bringing different sectors of the community together and
forging sustainable relationships.
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Lifting African Voices
‘African Voices’ focused on raising awareness and understanding of African diversity by creating links between Africa and
Bristol/South West through strengthening and supporting Bristol based Diaspora communities. It also aimed to extend
awareness of African diversity and development through working with Diaspora communities, schools and youth groups
through events and developing wider partnerships.

Over the last three years African Initiatives has engaged with African Diaspora Community associations to launch and build
the capacity of the African Voices Forum (AVF), now an independent not-for-profit network that runs awareness raising and
training workshops.

Finding African Voices
African Initiatives began by facilitating five community
meetings with 14 different African Community
Associations, with the aim of forming the AVF and
organising a conference.

The AVF was launched at the African Voices and Global
Justice Conference in 2008, with their focus areas
identified as representation in local government; balanced
representation in the media and in the curriculum.

Nearly 200 participants including activists and members
of the Diaspora communities came to the conference
from Bristol and the surrounding areas. Feedback
indicated that 74% of participants believed they had
increased their knowledge of development issues and
100% supported the development of the AVF.

Africa in Schools
Project work began in partnership with local schools. In year one, the Costa Project brought eight musicians from the
African Diaspora community together with school children and community professionals. A series of 12 workshops were held
culminating in a final performance to an audience of 200, with performance pieces created to raise awareness of
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cotton/fashion with relation to trade justice and slavery (past
and present).

An Africa Day was held at Chipping Sodbury Secondary School
looking at African history, unfair trade, and negative perceptions of
Africa in the media.

Over years two and three 39 workshops were provided to schools
and colleges, some in partnership with members from the African
Voices Forum. These were a highlight of the project, promoting an
alternative view to development issues and events and
challenging perceptions of students and staff. All schools who
received workshops evaluated them as either good or very good.
Eleven of the schools believed that the children’s perceptions of
Africa had changed as well as drawing links with issues closer
to home.

In total, 1183 students from 89 schools participated in African
Voices workshops.

African Initiatives trained and supported 301 teachers and
education practitioners to embed Africa and African issues into the
curriculum, through training sessions held on Global Citizenship and
Africa in the Media at Council Best Practice Forums, University MA and
ITE courses and Regional Global Education Conferences as well as
African Initiatives’ Teachers’ Forum meetings. African Initiatives
continued to build the capacity of its Teachers’ Forum to a membership
of over 200 across the three years, all receiving regular E-Bulletins
outlining opportunities and resources about Africa in global education.

A lead teacher at City of Bristol College said the workshop had inspired
her students, some of whom have learning difficulties to think about
different things “I think that the first group gained a lot and there was
a lot of follow up chat when we went back into class after break”.

Our boys can be a prejudiced lot,
we want to show them the ways in
which women are fighting for their
equality, in Africa and here

Primary School Head Teacher
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African Voices in the Community
During year three African Initiatives designed a capacity building programme
to strengthen the AVF in order to leave it in a position to carry on its work
once the project ended. Their priorities were training in charity law and best
practice to better support their 1000 individual members and 26 member
organisations in their work in the UK and their home countries. As part of
this the AVF also held fundraising training workshops and designed a
business plan for 2009 – 2012 to secure funding for the forum.

Additionally, members of the Diaspora community developed close links
with Bristol City Council, who have funded their project activities, local
MPs, Councillors and decision makers.

African Voices in the West Country
The key to building the capacity of African Initiatives and AVF through the
West Country has been to disseminate learning throughout the region, and
to schools and colleges.

The African Voices DVD and Resource Pack was produced in partnership
with the AVF in year two, exploring representation of Africa and African issues in the UK and
challenging perceptions. One hundred packs were distributed to teachers participating in the project and a further 150 have
been circulated through networks and at events in the region.

The African Voices Resource Pack and DVD were received as “an innovative and exciting resource for teachers” by local
authority representatives. Training has also been provided at three regional conferences for teachers on how to use the
African Voices Pack most effectively.

African Initiatives also adapted the pack to create a resource for the non formal sector in partnership with World Jungle and
other local organisations to compliment the workshop programme.

What have we learned?
African Initiatives has learned that you cannot undertake this type of project without strong relationships built on mutual
trust and understanding. What this project has really shown is that, in community development and engagement, a partner is
not just an organisation or community group you work with every now and again; they are the core part of the project.
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Conflict resolution techniques have been important at times. It has been extremely difficult at some points during the
project to facilitate the coming together of individuals with conflicting histories and agendas. Not only personal conflict but
ethnic differences and resentment in the way different nationalities are treated have presented a challenge.

Jointly facilitating workshops with members of the African Diaspora communities in schools has proved a real success, as has
using the DVD Packs in schools. By using the personal stories of volunteers from the Diaspora, this project has helped to
challenge many stereotypes and negative perceptions of Africa.

Conclusion
The most positive outcomes from this project are not only how it has enabled African Initiatives to reach members of the
wider community they would not usually work with but also the many ways it has enriched African Initiatives’ other work
with schools and informal education networks. Long lasting partnerships and friendships between members of the Diaspora
community groups have also been built. It has also
enabled the organisation to draw explicit links
between overseas work and programmes in the UK.
African Voices has provided the foundation stones for
new projects which have built the organisation’s
capacity and ability to deliver successful, innovative
development awareness raising work.



16

PA
DE

AP

Administrated by DEA

Creative Arts: Hook, Line or Sinker for Young People?
‘Kuumba/Creativity’ was a creative arts based project to enable young
people aged 14-19 from the Black and Minority Ethnic communities (BMEs),
and Refugee and Asylum Seeker communities in Haringey, London access
and respond to African development issues through a combination of
development education methodologies and contemporary African arts.
The project aimed to build the capacity of PADEAP to engage with
broader audiences through the arts, to convey positive images of
development in Africa.

Networking and Development
PADEAP launched Kuumba/Creativity by holding networking meetings to
recruit potential partners and create a contact database; identify artists
and facilitators, and work with them to develop programmes combining
contemporary African issues with creative arts; and deliver workshops
and courses for groups supported by Haringey Youth Services.

Workshops and Events
A pool of highly skilled workshop facilitators delivered a series of well-
evaluated workshops and courses that combined art with issues. Over
the three years, these included:

• contemporary African music workshops
• human rights/your rights workshops
• visual arts course
• contemporary African dance workshops
• planning and evaluation meetings with partners.

The publicity for the workshops attracted the attention of the Initiatives
Manager for Haringey Youth Services, Fyna Dowe who invited PADEAP to
develop a programme of activities for their Summer School programme
working with girls' projects.
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PADEAP's participation in the Summer University – a free programme for 10-
18 year olds - gave young people the opportunity to take part in activities
they may not usually do, incorporating vocational and study skills. This
extended the range of courses available to include a development education
element which had not previously been present.

Artists and Performers
The performers/facilitators needed to be of high quality and both flexible
and engaging, as young people were able to drop in and out of the
workshops as they wished. The pool of artists recruited spanned a wide
range of artistic expression covering music, poetry, spoken word, drama and
visual arts. Through the project they had the opportunity to develop the development awareness content of their

workshops as opposed to simply teaching the practical and creative side of their arts. In addition, the
facilitators, through their own relationship with their African heritage, were able to show a dynamic
and contemporary aspect of African culture.

Up to four youth service staff members were at each workshop to support the young people
and the facilitators. By attending they were given the opportunity to observe development
education in action, talk with the facilitators and thereby develop their own practice.

Working with ongoing groups enabled PADEAP to maximise the effectiveness of the ECCB
funding focusing this on their areas of expertise - workshop development and engaging with
artists/facilitators – without the need for expensive venue hire and staffing. In addition,
Haringey Youth Services has a wide range of youth groups including a youth council, which
offered many opportunities to develop this work.

Funded by the European Commission
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Extending Development Awareness
Throughout the project PADEAP has been engaged in “Extending
Development Awareness” and developed positive links with a variety of
local organisations, disseminating PADEAP and development education
materials such as “Narrative Eye” - a development education material
supplied to a local black community education organisation; and have had
many opportunities to showcase the project locally at:

• Haringey Independence Day local networking event
• Black History Month film showing
• Holocaust Memorial Day film showing

This resulted in approximately 170 local people being informed about the
project and a far greater number being made aware of PADEAP's work, and
exploring crucial global issues and extending their knowledge through
project flyers and Haringey Independence Day and Black History Month
programmes.

Challenges
PADEAP’s main challenge was engaging with their teenage target audience in
informal settings. Unlike school, the young people don't have to be there, so
numbers are unpredictable. PADEAP benefited from the support and skill of their partners to effectively engage with this
group. The creative arts do tend to enthuse young people; PADEAP has been able to rely on the exceptional ability of the
project facilitators to provide high-quality, appropriate, stimulating and fun sessions.
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Conclusion
PADEAP increased its capacity to deliver development education in Haringey through the creation of partnerships with
Haringey Youth Services, Concept Training and Haringey Independent Cinema. Through the project Haringey Youth Services
and related groups within the borough have gained greater knowledge and awareness of the availability and potential of
contemporary African arts workshops with young people.

The workshops reached 96 young people aged 14-19 years old in
Haringey combined with education on contemporary Africa issues
and arts.

As well as gaining enjoyment and awareness, the summer school
participants went out to schools in the area recruiting for further
groups. This was successful and two new groups were established for
the future.
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Dare we talk about it?
The aim of ‘Building Local Capacity to Broaden Engagement in Global Issues’ was to undertake development awareness
activities on global issues among people from the Black and Minority Ethnic communities (BMEs), especially refugee and
African communities, which are often harder to reach. By bringing groups of people together to undertake these activities,
GHARWEG was able to give a global perspective on the issue at hand, enabling people to share their experiences and
support each other.

Building Capacity
A key method in building GHARWEG’s capacity and increasing awareness of the work that they do was networking with
mainly grassroots organisations. GHARWEG adopted the tactic of inviting the major NGOs such as Christian Aid, ACCORD,
Oxfam, etc to seminar events.

GHARWEG also set up a steering group, the Project Steering Committee (PSC), who reviewed the programme, activities and
discussed ways of carrying the project forward. There were also discussions on how to engage other community
organisations and publicise the events among NGOs who operate in developing countries. Members of the PSC attended a
number of events, for example an event organised by Worldwrite and other solidarity events, to further network with
organisations, informing them of the project and GHARWEG.

Engaging the audience
A number of methods were used to publicise the project to the target audiences:
• email
• circulating publicity materials to identified places that target groups use
• social networking sites to advertise the activities
• promotion on GHARWEG’s website
• word of mouth

In order to reach out to wider audiences the project targeted and involved Ethnic Minority Media, not only to publicise the
project but raise awareness of development issues. GHARWEG also identified radio stations, and TV stations who reach out
to millions of people across UK, Europe and Africa - a vital source of information sharing.
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Talking about the issues
Over the course of the project, GHARWEG held numerous activities, debates, workshops and participatory seminars, led by
a panel of speakers, including:

• “Millennium Development Goals (MDGs) and African Development – A Charade or an Opportunity?”
• “Two Models of Development: Some Reflections on Development Processes in Ghana and Venezuela”
• “Zimbabwe, an Unending Crisis?”
• “The Brain Drain and prospects for reversals”
• “Ghana @ crossroads: For Peace & Development in Ghana: A Call for Violence Free Elections”
• “The Discovery of More Oil in African Countries: What can be done to benefit African People?”
• “Corruption in Africa: The Bane of Our Problems?”
• “Globalisation and the Unfair Economic Order”

Key issues discussed were:

• how can African countries get out of the quagmire of poverty and underdevelopment?;
• issues of corruption versus overt Western interference in Africa;
• militarism and dictatorships;
• environmental disasters and what we do about them;
• remittances and foreign aid; and
• foreign aid as an instrument of development and direct development using the resources of African countries.

PSC members also participated in various discussions and phone-ins at a number of radio stations, OBE TV and Ben
Television. Members of the public called in and participated in the discussions, mostly on issues from the African
perspective such as poverty, debt, the economic meltdown, underdevelopment, the operation of multinational companies
and their effects on African countries.

These events engaged people from all walks of life, especially Africans who are concerned about the development processes
in Africa, as well as new audiences, including young people. The passionate discussions and calls from the public at radio
stations and OBE and Ben TV showed that people were really concerned about poverty issues not just in Africa but also in
the UK. In almost all of the seminars there was a call for African people to come together and work towards poverty
alleviation in Africa. Participants wanted more proactive things to be undertaken to support developing countries. There
were varying views of poverty issues, but the main concern was that African people have to take proactive steps to engage
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their people to improve the economic and political situation in Africa. There was also realisation from the targeted audience
that they share common aspirations of development issues.

Impact of the project
More than 200 people have engaged in development awareness activities
through the project. Although participants were aware of poverty issues, many
of them were not aware of international efforts made to combat poverty. Now,
there is an increased awareness of the Millennium Development Goals.

There has been increased engagement of GHARWEG and its partners in
development activities in African countries, which has led to three projects -
one has been implemented and two are in the planning phases.

The links that the project created with black and minority media and also
networks with Caribbean communities look to be long lasting and will support
development efforts made by Diaspora communities.

A Volunteering Project is being planned to carry forward the next phase of the
project that will involved sending groups of people from the Diaspora communities
to engage in the development processes and skills transfer in an African country.

What have we learned?
By looking at innovative ways of delivering the project, GHARWEG has learnt that
media is a very effective method of reaching out to targeted audiences and the
wider audience, and disseminating ideas of development awareness.

Involving a Youth Support Committee (YSC) and using a drama group made it easier
to engage younger audiences and enable them to take proactive role in development issues. Through this young people
were given the opportunity to make a positive response to the development agenda. The YSC discussed development
issues and are continuing to engage an audience that the project would not have reached out to. With information on Africa
they can challenge stereotypes and this can lead to their positive perspective on development, and they can become world
citizens.
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Conclusion
The support from the EU has enabled GHARWEG to extend its development awareness activities. It has brought together
people and communities to share their views and perspective of development. Though at discussions there have often been
some expressions of helplessness of the poverty situation in Africa, there has been a constructive feedback on how
communities can aid development processes in Africa.

The main achievement of the project was that it brought together people
of different views to share platforms together and discussed issues in a
democratic way. It is important to note that people from African countries,
especially the political exiles, often go back to their countries of origin and
assume leadership positions. These discussions are nurturing democratic
discussions, respecting the views of other and the need to work together
even if we do not agree with each other.
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Bangladesh – A Woman’s Perspective
‘Sharing Communities’ was set up to enhance ethnic minority Role Model Tutors’ (RMTs) understanding of global issues in
their country of origin. The RMTs involved were Bangladeshi and Indian women who were trained on cultural, development
and climate change issues in order to deliver Sharing Communities workshops to school children aged 7-11 (Key Stage 2).
Their purpose was to raise awareness of the positive aspects of culture from which these women originate and some of the
problems that people in these countries have to overcome.

Building capacity
Through partnerships with organisations such as the
International Education Office, InterClimate Network,
World Jungle, the Dearne Rivers Project and the Rotary,
Sharing Communities improved its competence. These
partnerships have meant that Sharing Communities was
promoted locally, regionally and nationally, leading to
several contacts being formed with Gloucestershire
Primary Schools.

The partnerships increased cooperation between NGOs
and education authorities, notably within
Gloucestershire, causing development education to be
strengthened within the region. For instance due to the
partnership with the International Education Office,
Sharing Communities now contributes to a schools
application for all three categories of the International
School Awards, run by the British Council and the Department for Schools and Families.

A Sharing Communities teacher training session was held at the School Linking conference in 2007, where relationships were
established with the Equalities team in Gloucestershire County Council. A meeting was held with the Director of Children’s
Services, which was attended by two of the RMTs.

Realising what the participants want
In year one what emerged from working with the women in the programme was a strong wish on their part to become
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actively involved in Gloucestershire society. They realised that through drawing upon their own lives, memories and family
connections they had much to offer to schools, notably enhancing citizenship, a key school curriculum agenda. This was
welcomed within schools especially as Gloucestershire is a predominantly ‘white’ county and the children (particularly in
rural areas) have virtually no contact with members of ethnic minority communities. Additionally, the Local Education
Authority welcomed the programme and gave the organisation every encouragement to develop it.

Training and Workshops
Throughout the project training sessions have been held
with the RMTs. Many of these sessions focused on
enhancing the RMTs ability to teach the children. Others
were held by specialists on climate change and
development issues including the Millennium
Development Goals. These training sessions significantly
increased the women’s own knowledge of climate
change, development and global education (prior to the
training sessions the women had not heard of the MDGs
and had only a basic media influenced knowledge of
climate change.

From the training sessions a resource pack was created
which provided information on climate change and the
MDGs in relation to Bangladesh and India from official
organisations such as UNDP, the World Bank, DFID and
WHO; and a collection of journalistic accounts on the issues. All the RMTs received a copy of
this pack. Furthermore, the Project Manager and the RMTs have developed interactive workshop plans and resource packs
aimed at Key Stage 2 children. The packs include resources cards and film clips depicting village life in Bangladesh, the
impacts of climate change on the village, life as a climate migrant in the city and the 2007 floods in Gloucestershire. Included
in the packs is a short animated film, which depicts, through the eyes of children, life in Bangladesh under climate change.
Additionally, the workshops aim to help children understand how they, alongside their family and community, can bring
about positive change.

Workshops were held with over 750 children, providing ways to explore different cultures and topics including festivals, food
and nutrition, music and dance, Hinduism and Islam, learning about culture through artefacts, health and water. They also
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explored the links between climate change and development issues, notably within Bangladesh where they engaged with
real issues such as the 2007 floods in Gloucestershire, providing a useful framework to help children find a way into these
complex issues. Moreover, through film, role play, cooking and art the workshops brought to life the dramatic stories of
people in Bangladesh who are facing the realities of climate change.

Additionally, the workshops explored solutions to climate change through adaptation and mitigation helping children
understand how they, alongside their family and community, can bring about positive change. In doing so they addressed
our global interdependence. In the final week the children put on three drama productions. The first depicted the impact of
floods on village life, the second looked at life in the city for climate migrants and the third explored solutions to climate
change. Two of the three productions were filmed by Title Films and turned into a DVD.

The workshops were very successful in bringing to
light global learning issues in a memorable, thought
provoking and enjoyable way. They also helped the
RMTs improve their teaching skills and enhanced
future school workshop plans. Due to the experience
gained, the photographic images and the film Sharing
Communities gained credibility and interest from
other schools within Gloucestershire.

Dissemination and Showcasing
Dissemination and showcasing played a vital role in
promoting not only the project but also the Global
Dimension Trust (GDT). In order to reach a wider
audience, GDT promoted Sharing Communities via
leaflets, their resource pack and DVD, and online.
Presentations of the projects content and outcomes
were carried out to appropriate organisations such
as Gloucestershire’s International Education Office.

A display of the work was carried out by the children at Widden Primary School. The display has been easily accessible for
the after school community groups that are held in the school hall for instance the Women’s Bangla Association and
Medressa have both spent time looking at and discussing it. Headteachers from other schools, having seen the display, have
become interested in running the workshops within their schools.
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Achievements
Sharing Communities reached out to and mobilised groups who have not
been involved in issues of climate change so far, ensuring that the
momentum being created at an international level to combat climate
change isn’t lost at a local level. All participants upon understanding how
climate change impacts on people throughout the world gained a greater
understanding of the interdependence of the EU and developing countries,
notably how people, places and environments are all inextricably
interrelated and that choices and events have repercussions on a global
scale. In doing so they became more aware about the impact of their
lifestyle choices on other parts of the world and understood more
comprehensively why it is important to implement positive actions to
mitigate the impacts of climate change in their own regions.

The project also promoted gender equality within the RMTs’ local
community. The project content was supported by the
women’s husbands and the dissemination of the project
within the local Asian community saw it gain the support of
the local Imam and male community leaders. This positively
raised the women’s profile in the local Asian community.
Additionally, the project has continued to give the women
greater social independence. Through the training sessions
and workshops the women are becoming more integrated
into the wider Gloucestershire community.

When exploring life in Bangladesh with the children, the
project showed women in an equal light to men. A
conscious effort was made to promote the woman’s role
as the backbone of the family economy, highlighting the
long and physically demanding work they undertake in the
so called ‘invisible workforce,’ focusing on three key areas:

• the survival tasks women carry out which sustain the
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family such as growing crops, providing water and gathering fuel;
• their work in the household such as food preparation; and
• income generation in which many women contribute substantially to the family income for instance through the
production of handicrafts.

GDT observed how climate change will have a grave effect on women’s roles in society. As it is women running the project a
lot of their personal experiences of Bangladesh and India are from a female perspective, further drawing to the surface the
central role women play in sustainable, social and economic development.

...and Challenges
The difficult financial situation in which GDT found itself meant that its coordinator worked much reduced hours and
therefore it was decided to concentrate on maintaining links and working with the Asian groups. Additionally, whilst the
RMTs were committed to extending the reach of their work into the wider community they realised that some of them
needed more time to improve their standard of English and gain more confidence of speaking in public before addressing
adult audiences.

What have we learned?
Through the ECCB project GDT have discovered its own
capacity to make projects like this happen. Networking and
partnership building helped GDT build its capacity, spread
its own learning and reach audiences well beyond their
original expectations.

By working with one core group GDT were able to meet the
needs of all participants more effectively and develop
successful school workshops. Now the project is up and
running, GDT can expand and incorporate other groups.

Through such a programme, Sharing Communities has
inadvertently made its mark as a programme to support
community cohesion.
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Sustainability
All the RMTs expressed a keen interest to continue the project, which GDT regard as a major success. The RMTs were clear
that they do not feel able to undertake the administrative work involved in taking bookings from schools, organising RMTs
into teams to give the classes and doing the financial management; and expressed the need for a teaching mentor – a
person with whom problems can be shared, advice given and solutions found.

From GDTs perspective the programme needs to be publicised in order to gain public support, and more importantly,
advertised so that schools are aware of the service and know how to access it.

So, for GDT, sustainability requires three things: an administrator, a teaching mentor and a marketing plan.
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From Mentee to Mentor
‘A City in One World’ worked at bringing together Black and Minority Ethnic communities (BMEs) in Liverpool and
Merseyside that have no previous experience of working within the wider community, with local organisations whose work
already includes a global dimension. Increased awareness of global issues was delivered through the medium of innovative
development education methodologies, with another facet of the project to develop the local capacity for delivering such
sessions.

Participatory Methodologies – what are they?
In a general sense everyone solves problems by talking them through and taking some action to solve the issue. In essence,
Participatory Methodologies allow us to do just that but together in collective action working together (participation),
making change happen. In order to do that we find a way of making that change occur there is a process or map of how to
do it (Method).

Training for Transformation (T4T)
T4T is a method that truly tries to transform society and enables the weakest voice to be heard. The methodology was
developed and adapted in Africa, and was originally designed to work with subsistence farmers and their communities, and
the vast majority of the techniques or tools used to obtain information or devise solutions are visual. T4T has since been
adapted and is used in cities and in developed countries. Although life in cities is different to life in rural areas the main idea
of empowerment, transformation and social change is the same.

The ‘Partners’ organisation from Ireland is the leader in T4T, and came to run a workshop at LWC. It was used as a
Community Development Course taking the participants on a journey from being volunteers to activists - people with an
idea of how they want the world to work and learning the skills to begin to do that locally.

T4T is easily accessible and deals with serious issues in a fun way using music, art, drama, poetry, video, photography etc.

At the end of the session, the participations were required to evaluate how effective they were. This can be done through
Praxis or simply Action/Reflection. They reflected on how it went, what worked and didn’t work, and planned where to
next.

From mentees to trainers
LWC’s co-ordinator Mark Jackson was approached by Refugee Action to deliver activities in one of their training sessions.
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Three of LWC’s mentees delivered four sessions, observed and supported by Mark, where they continued to adapt and use
the T4T techniques in their work. Follow up work implemented by main target groups was carried out to develop a package
of mentoring support, and supporting community mentees.

The mentees were keen to use their new skills and develop a style of delivery. It was identified that more work needed to
be done to build confidence and to develop skills further for delivery past the life of this project. Refugee Action was keen
to develop work delivering sessions in a participatory way with three different departments of the same organisation.

Three stage workshop scheme
As well as many Forum and Network Development activities, LWC ran a three stage workshop scheme. Stage one: ‘New
Ways of Learning’ included an accredited course, ‘Introduction to Participation’, which was attended by 30 people mainly
from BME communities from the Kensington area in Liverpool.

Stage two: ‘Introduction to Participatory Methodologies’ was a two-day course attended by 50 people. One of the
methodologies used was based on the approaches of Paolo Freire, a Brazilian educator, a utopian socialist in the Latin
America sense, who used the “art of the possible” to help people work on their issues. By using critical analysis issues and
problems were identified and the question “What should we do
about it?” was asked to get people to work on their issues and
find a solution. This Methodology and process was useful for
developing self-reliant creative communities, focussing on group
methods, organisational development and social analysis.

Stage three: ‘The Mentoring Project’ was taken into schools, youth
clubs and community settings. By the end of the project, three
participants expressed interest in the Forum Theatre and one
expressed interest in Philosophy for Children (P4C).

Through the training and initiative schemes, the mentees went on
to work with schools, young people and the disadvantaged.
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Philosophy for Children/Communities (P4C)
In this project P4C was used to explore controversial global development issues. A key element in this process is the
emphasis on developing a community approach to ‘enquiry’ in the group that enables people to construct a more
considered understanding of the subject material than would be possible through a more traditional individual learning
approach.

In general, P4C involves the group sharing a short story, picture, poem, object, or some other stimulus. The group then take
time to think of their own questions. These are then discussed briefly before one is selected for more extensive discussion.
Haynes (2002) summarised the process of enquiry in terms of nine steps as follows:

• getting started — agree rules of interaction
• sharing a stimulus to prompt enquiry
• pause for thought
• questioning — the pupils think of interesting or puzzling questions
• connections — making links between the questions
• choosing a question to begin an enquiry
• building on each other’s ideas—during which the teacher has to strike a balance between encouraging
the participants to follow on from each other’s ideas and allowing related lines of enquiry to open up

• recording the discussion — e.g. by graphic mapping
• review and closure—summarizing, reflecting on the process itself, whether minds were changed, etc.
During year three LWC focussed on responding to the needs of participants and schools, in particular building the capacity
of people to deliver global education. This area is a broad area of learning and involved a framework for delivery and
developing critical thinking, which was provided by Philosophy for Children/Communities (P4C), and has allowed existing
and new participants to deliver sessions in schools on global development themes.

Building partnerships, increasing capacity
The model that LWC used of mentoring proved to be very helpful in developing the capacity of LWC. This was done in
two ways:

• LWC has benefited directly from two participants of the project, who were trained, mentored then became deliverers of
development education for LWC
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• They have also benefited from all the participants who have gone on to
advocate development education with an increased understanding of the
issues and the methodologies

LWC also promoted the work in order to develop wider partnerships as well
as build relationships with key organisations, that added value to the work
being delivered, including:

• the Community Pride Initiative in Manchester, an organisation that uses
participatory methods and arts based education activity to enable local
community groups to affect change in their neighbourhoods.

• MARJIN (Merseyside and Region Global Justice Network), an organisation
of many partners but the key organisations that can add value to LWCs
work are Friends of the Earth, CAFOD, Christian Aid and Amnesty
International.

LWC have been developing ideas and work with the Big Issue in the North,
and Sola Arts a community arts project and are in the process of writing a
funding bid to use the arts and participatory methods to work with
homeless people in Liverpool.

Conclusion
The main objectives of the project were to provide training in a variety of methodologies to increase development
education in LWC and partner organisations. This has been achieved by the focusing on supporting those educators working
with schools, and raising awareness in schools about the value of development education.

The types of trainings that were delivered were about giving voice to the excluded or minority, and so in this sense the
project has promoted and raised awareness of inclusion.
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Reaching Out to the Community
‘Building the capacity of Asylum Seekers and Refugees in London and the South-East to broaden their engagement in
global issues’ aimed to raise awareness and understanding of global issues and development among the Asylum Seekers and
Refugee communities in London and the South East. By providing a forum, it aimed to not only establish a network of
refugees involved in development education work, and partnerships with Southern Grassroot organisations through
Development Working Groups for refugee teachers and refugee journalists, but also give asylum seekers and refugees the
opportunity to share their knowledge and experience about the issues of displacement, poverty and development.

Building Capacity
In order to build its capacity, Reconnect developed networks with
• the Refugee Council, an umbrella organisation
• NGOs involved with conflict issues such as No More Landmines
• Higher Education institutions such as Birkbeck, Thames Valley University,
and the School of Oriental and African Studies (SOAS)

• refugees
• Refugee Community Organisations (RCO)
• Minority ethnic groups.

Reaching out
Over the course of the project, outreach work was carried out with over 10 RCOs:
• briefing them on the aims of project
• providing consultation on the implementation and various activities of the project
• to facilitate the active involvement of RCOs and individuals in the project
• providing continuous assessment of interest and the level of capacity available within RCOs to engage in global issues
• to share experiences and provide advice and support
• providing practical assistance for RCOs in setting up infrastructures for awareness raising and development work in the UK
and developing countries

• and to identify some of the key opportunities and barriers affecting RCOs’ participation in global issues
The outreach work was successful in informing refugee community representatives about the aims and activities of the
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project. It allowed Reconnect to consult the refugee community
representatives on the implementation of the various activities of the project;
start to identify and create a network of refugees, representatives of refugee
communities/ organisations who are keen to engage in global issues; and
identify some of the initiatives required to facilitate the participation and
building of the capacity of refugee community organisations to engage in
global issues.

Events
Through events, Reconnect was able to reach out to over 300 people.

Refugee Week was a vital international event where each year Reconnect
held a themed event. The main theme of the event in year one was ‘Refugee
Journalists into Media: Refugees as a voice for refugees - what are the challenges
and the way forward?’ which was attended by 54 participants. The event focused
on the linked problems of the news media’s negative construction of refugees and
barriers of access to refugees seeking employment in the news media. There were
many highly experienced refugees with professional backgrounds such as journalists
and other media professionals who attended - almost none of them have been able
to find employment within UK media organisations.

In year two 98 participants signed up for ‘Refugees into Teaching’, which
celebrated the contribution made by refugee teachers to UK society while
drawing attention to the problems faced by refugee teachers who are denied
access to their former profession. The event included presentations by a
number of participants in the ‘Refugee into Teaching’ programme: the
programme leader of the Diploma in teaching course at the Institute of
Education; the programme director of the Employability Forum, one of the
funders of the programme; the Chief Executive of the Refugee Council; the
director of Reconnect, and refugee teachers themselves.

Year three’s event ‘Education for Development’ was attended by 150
participants. The event provided a unique opportunity:
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• to remember the plight of refugees around the world
• to reflect on the current refugee teacher training programme at the Institute of Education
• to raise awareness about Reconnect’s initiative to employ the skills and experience of UK based refugee teachers in
developing countries.

Speakers included two representatives of refugee trainee teachers, Lynne Rogers
– the director of London Centre for Excellence in teacher Training (LONCETT) at
the Institute of Education; and Heidi Safia Mirza – the director of the Centre for
Rights, Equalities and Social Justice (CRESJ) at the Institute of Education. Other
speakers included James Lee – the training and employment policy advisor at
the Refugee Council; and Theodros Abraham – the director of Reconnect.

Talking about the issues
A seminar ‘Whose Voice Whose Conflict? – Perspectives on the British new
media’s coverage of international conflict and displacement’ organised in
partnership with the Centre for Conflict Resolution Journalism was attended by
32 participants. A number of well-known academics and practitioners and refugee
journalists took part in the discussion.

Topics covered included:

• the role of conflict in displacing communities
• the human and material cost of conflict
• the Western media’s biased construction of conflict
• exiled journalists and their perspective on international conflicts
• the role of the media in conflict resolution
• strategies for raising public awareness of the nexus between conflict and
development issues

• the participation of refugee communities in conflict resolution programmes and activities.

The conference brought conflict and displacement issues to a wider audience of academics, civil sector workers and
members of the public, and created active and sustainable links between exiled journalists and UK journalists working for
mainstream news media outlets to raise development and conflict resolution issues on the news agenda.



37

Re
co

nn
ec

t

Funded by the European Commission

A round table discussion was held with 31 participants, to explore the role of refugee teachers in developing countries.
Papers were presented by six participants including four refugee teachers, followed by a round of table discussion. Topics
covered included:

• the role of education in development
• forced migration and development
• ‘Brain-Drain’
• ‘remittance of skills’.

Key issues discussed included:
• the negative impacts of conflict and displacement on education/human resources;
• the positive response of London based RCOs in raising awareness and making practical contributions to alleviate the
negative impact of displacement in their respective communities in the UK and their countries of origin.

Participants detailed to the audience how their communities were attempting to affect the development process of the
countries of origin. This ranged from detailed research into the educational situation in Somalia and supplementary schools
in the UK to educate their children about the Democratic Republic of Congo and its development problems.

Challenges
The project’s main challenge was that most RCOs are too poorly resourced to actively engage in global issues. They struggle
with the day-to-day needs of their communities and survival of their organisations, which leaves them with little or no time
to devote to the development of their organisations.

Conclusion
This project has created a platform for refugees to reflect on their experience and share it with the wider public to address
the underlying causes and consequences of displacement. The project’s participants were able to acquire skills to articulate
and disseminate information about global development issues especially issues related to the underlying causes of
displacement and conflict within the wider global issues.

In undertaking major events, Reconnect widely consulted refugee organisations and individuals who provided active
involvement in our projects. All events were publicised on Reconnect’s and the Refugee Council’s website, as well as through
theirs and the Refugee Council’s extensive contact list of refugee groups and organisations. As a result of the awareness
events Reconnect have been able to explore possibilities for a partnership with the Centre for Conflict Resolution
Journalism.
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Nurturing Activism
The theme of Tees Valley One World Centre’s (TOWC) project ‘Global Partners’ was to strengthen the links between TOWC
and local Black and Minority Ethnic communities (BMEs), and through inclusion in the project, to increase BME capacity to
support civil society, especially Millennium Development Goals (MDGs) and mainstreaming BMEs.

Building links
Introductory meetings were held with many groups to build links, including:
• Middlesbrough BME network
• Regional Refugee Forum
• Tees Valley Rural Community Council
• Thrive – Church Action on Poverty in Thornaby
• Women of Thornaby group
• Multi-cultural East Middlesbrough (MEM)
• Tees Valley African Women’s Voice
• Yarm Justice and Peace Group
• University of Teesside Chaplain
• Darlington Youth Project
• NE Coalition For Asylum Rights
• North of England Refugee Service
• Hartlepool Global Peace and Justice Group

Overcoming hurdles
The Project Coordinator experienced both the positive and negative effects of those who acted as “gatekeepers” to
involvement with community groups. In one case the “gatekeeper” was extremely co-operative and assisted the Project
Coordinator in setting up a meeting with the community group but the group itself decided not to take things further. In
another situation the “gatekeeper” was co-operative, allowing regular meetings with the Project Coordinator but at each of
these meetings it was quite difficult to achieve the project outcomes relating to awareness activities of the MDGs. As a
result of this experience and to try to overcome these barriers, Tees Valley One World Centre (TOWC) staff undertook
some training on the national standards for community development work to ensure that our methodologies and approach
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comply with these standards in any future work.

Another observation from the experience gained was that many of the newly emerging communities were willing to
participate in learning activities about the Millennium Development Goals and had quite a high level of awareness about
them but the traditional and indigenous Tees Valley communities were not and did not have any awareness about them. It
was felt that the indigenous communities were unable to engage with development issues as they perceived themselves to
be extremely poor and couldn’t think about those in a worse situation to themselves. There was also some animosity
towards asylum seekers and refugees as they were perceived as arriving in the UK and taking an unfair share of jobs and
services. One group was unwilling to participate after the first meeting because their views were so strong on these matters.

A couple from this group started to attend some joint training with another community group but found that the same
barriers that are faced by asylum seekers and refugees when trying to participate in community activities, including lack of
transport and lack of funding for childcare, prevented them from taking part after one session.

Because of these issues, the project was forced to take an alternative route to the one it intended initially to achieve some
of its objectives. Instead of direct linking between community groups it was felt that linking one group to a range of
situations would be a positive way forward and would achieve some of the project’s objectives in a different way. It was
decided to focus activities on one community group – Multi-cultural East Middlesbrough (MEM) - and to carry out in-depth,
participatory activities once a month on different issues linked to the MDGs. This provided the opportunity to build
relationships with the people involved and journey together to explore thinking on development issues from a range of
perspectives. During the three years of the project this enabled TOWC to reconsider the way it works with schools with a
view to developing a unique approach that combines development education methodologies with non-UK perspectives.

Multicultural East Middlesbrough
A forum was provided for considering the MDGs, their relevance to us all and the significance of action taken by citizens in
the Tees Valley. Monthly meetings were held where participatory activities on different MDGs were run on:

• HIV/Aids and global poverty
• Global footprint and sustainable development
• Climate change and refugees
• Sustainability and food
• The right to education and “send my friend” campaign
• Perceptions and stereotypes about Britain and extending this concept to raise awareness locally through a multicultural
community day
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• Exploring rights and responsibilities
• Addressing health issues through exercise, sustainable travel (cycling) and growing food locally
• Making change happen: local and global citizenship – a presentation by Voices for Change group
• The development of resource boxes for teachers
• the differences/similarities in education systems in different countries
• engaging with local schools

Providing opportunities
Global Partners created the opportunity and provided support for linking between disparate community groups within the
Tees Valley. The project provided a stimulating and relevant context and opportunity for the citizens of Tees Valley to
identify and understand the role that they as individuals can play in addressing development issues, giving them the
opportunity to act as “Global Citizens”, in response to what they learnt at TOWC workshops.

During one of its meetings, the MEM group visited Bydales School in Redcar & Cleveland to see their renewable energy
resources at first hand and visit the “Trucking with climate change” exhibition. They measured their global footprint during
the visit and together with activities carried out at TOWC discovered that the majority of them had a low global footprint in
comparison with indigenous residents who were using two-three times the planet’s resources with their current lifestyle.
These findings were highlighted as a case study in several teachers’ workshops on the DCSF Sustainable Schools framework.

The Tees Valley community is being given the opportunity to come together to learn about the different cultures, faiths and
development issues being faced by people all over the world. For example, TOWC’s Hindu resource box, borrowed by
schools, now has some Sri Lankan interpretation through input from MEM members. This enhances the learning about
Hinduism by including a different perspective. By bringing the community together, TOWC is continuing to bring about a
sense of unity within Tees Valley.

Being seen, heard and considered
To ensure the opinions and experiences of the local Black and Minority Ethnic community were heard and considered, the
Project Coordinator supported members of MEM to speak out on issues that concerned them. During the year two, TOWC
supported Ibithal Al-Basry, a refugee from Iraq, to be the keynote speaker at the International Women’s Day Conference.
They also facilitated the development of a special project group on HIV/AIDs.

The MEM group ran the “Send my friend” campaign encouraging newly emerging communities and indigenous residents to
work together to raise awareness of the lack of education received by some children in the world. The group sent off their
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campaign cards to the Prime Minister and received a letter
promising that the issues would be raised at the G8 summit.

As some group members gained new skills and confidence, they set
up their own groups, including “Vielle de Priere”, “Peace and Joy”
and “Sisters Together”. Sustainable support for these groups was
provided by the Regional Refugee Forum. Others volunteered in
their local communities, for example at Surestart, and one joined
the Management Committee of the Stronger Together East
Middlesbrough team, working with local Councillors and
community representatives on issues important to East
Middlesbrough residents.

Taking action
Through Global Partners, presentations have been given to
community groups and networks about the project; and activities
and events with community groups on Millennium Development
Goals. Groups decided on issues that were most important to
them and developed ideas on them and are taking action -
individuals have been getting involved in decision making groups
to influence policies locally.

• Development of a human rights activists’ network in the
Tees Valley Links with the North East representative for
Amnesty UK, Peter Sagar, were developed and plans made to
improve co-ordination of and communication about activities
carried out by various groups in the Tees Valley on human
rights issues. Many disparate groups exist with some duplication and no obvious co-ordination. It was felt that a more
effective situation could be developed that linked in to key Amnesty agenda while still allowing an individual focus for
each group. A meeting was set up with representatives from approximately five groups to discuss how best to proceed.
An event took place during August separate to the Global Partners work – the human rights club – organised by the
North of England Refugee Service and refugee volunteers.
Peter Sagar has since developed a series of human rights-focused lesson plans about North East heritage in consultation
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with TOWC and made these available for schools to use, as an alternative way of raising the profile of this work. This is
being promoted through TOWC’s workshop contacts database and links closely with TOWC’s Refugee Action Project.
The North of England Refugee Service has now completed a mapping exercise in the region about human rights activist
groups to enhance co-ordination of these activities.

• Incorporating BME perspectives in global learning
One of the main aims of Global Partners was to seek to work with hard-to-reach groups and individuals with a view to
incorporating BME perspectives in global learning activities carried
out in Tees Valley schools. An example of how this has been
achieved is set out below:

Ibtihal Al-Basry, a refugee from Iraq, has been very involved in TOWC’s
work through Global Partners. She was invited to be a keynote speaker
at the International Women’s Day conference in Middlesbrough in
2008 and succeeded in presenting her petition on human rights to
Dari Taylor MP with support from TOWC staff in 2009 who agreed to
present it in the House of Commons, raise the issues with three other
MPs and try to set up a meeting with Vera Baird, MP to progress this
work. Ibtihal delivered a presentation to the Yarm Justice and Peace
group with support from TOWC in 2009 and developed this further
as a workshop for secondary schools, delivering several workshops to
students in Gillbrook School and Bydales School in early 2010.

What have we learned?
TOWC has learned many things through the Global Partners project, including:
• awareness of the national standards for community development work
• greater understanding and awareness of how to work with asylum seekers, refugees,
non-English-speaking people, black and minority ethnic groups

• greater awareness of the perceptions of indigenous, white, working class groups about development issues
• how to make best use of community volunteers in our education work in schools
• greater awareness of different methodologies for raising awareness about development issues
• greater expertise in community development work and how this expertise can support delivery of the community
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cohesion agenda and the Prevent agenda locally
• greater understanding of how best to involve those with different perspectives in our global learning work

This learning has been incorporated in to TOWC’s practice through projects such as the Refugee Action Project and the
organisation’s work on community cohesion issues with Redcar & Cleveland Borough Council. TOWC’s work with
Middlesbrough Borough Council through the Connecting Communities programme in May 2010 will develop their
methodologies and practice in this area of work even more.

Conclusion
TOWC’s aim to build capacity originally stemmed from their desire to make the most of the diversity of people in this
community who had varying perspectives that young people in schools could learn from. It was recognised that TOWC had
a unique selling point that crosses the boundaries of formal and informal education, bringing the community in to schools
so that learning can be enhanced. Lots of barriers exist to this however including the ability of refugees to work, getting CRB
checks for those who haven’t lived in the UK for long and developing refugees’ understanding of the UK education system
etc. The case study with Ibtihal Al-Basry has been a real success in capacity building, resulting in a useful resource that
students can make the most of for their learning.

The beneficiaries of the project have participated in a wide range of activities linked to the MDGs and development
education and have experienced how TOWC promotes education and raising awareness of these issues in local schools and
communities. They have gained confidence and developed new skills as a result of the project enabling them to move on to
new situations, including employment, further voluntary work and deeper involvement in their local communities. Several
members of the MEM group successfully gained an NVQ Level 2 in Community Volunteering through the Global Partners
project during 2008 and others have since secured paid employment.

The experience TOWC has developed through the Global Partners project has informed the development of a piece of
work for the Connecting Communities Programme in East Middlesbrough funded by the Department for Communities and
Local Government, to dispel myths around asylum seekers and refugees and enable students in two secondary schools to
explore the importance of their heritage and how to develop a cohesive and thriving community for the future. The
situation in the region is slowly improving and much work is being directed towards improved community cohesion over the
next year in the public and voluntary sectors. Projects such as Global Partners have provided evidence and insight through
action research to help TOWC determine their role in making this work in the Tees Valley.
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Bringing Out the Rural
‘Bringing the world to rural Devon’ worked with the small, isolated communities in Devon engaging them in making a link
between rural communities and schools in Uganda and the Gambia. It took the themes of the Millennium Development Goals
(MDGs) and organic/sustainable growing. Through direct personal contact with an identified community and school, people of
all ages built a greater understanding of the global issues facing people in Africa and the need to achieve the MDGs.

Creating a network
The first step for Devon Development Education (DDE) was to connect with rural villages and schools. DDE was able to identify
and work with a group of 10 small primary schools in rural villages drawn from parts of Mid Devon, Torridge and West Devon
Districts, and a local secondary school in a committed and systematic way. A good network was created, with strong links
between many of the teachers and headteachers, who work together in other ways already. The group of schools met regularly
through the year, taking part in a range of activities to raise awareness of the global dimension, global citizenship and school
linking.

Building links
The schools’ links to rural primary schools in Uganda and the Gambia was a network created carefully to ensure sustainability.

The North Cornwall and Tororo Link (Uganda)
Highlights of the link:
• Kilhampton School and St Kew Primary School held Ugandan Days where the children met a Ugandan student
– Ronnie Kazibwe.

• Pupils of Kilhampton School presented the Matoke Trail to parents at their harvest festival.
• Pupils at Nanstallon County Primary School produced a fabulous display about Uganda to welcome Ronnie Kazibwe. Pupils
explored artefacts, listened to African tales and asked Ronnie a multitude of questions. They also celebrated World Food
Day/Harvest Festival, where food production in Uganda was highlighted. The pupils had opportunities to make bread and
taste world food; parents and governors attended the event.

• The coordinator in St Teath School, spent a week at the Ugandan link school which was reported in the Cornish Guardian, as
’a fantastic opportunity for the children of a small rural school to see, meet and learn about an environment that would
normally be out of their reach’.

Impact of the link:

• In 2009, St Kew Primary School’s headteacher visited Uganda. On a personal level, this was a life changing experience, fully
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committing her and the school to the project. The headteacher’s newfound knowledge and heartfelt experiences were
cascaded to staff and pupils though a slide show and question and answer session. Parents received a two page newsletter
with the offer to find out more by reading her diaries, and the wider community was kept informed via the Parish
Newsletter and at major school events.

• The children of Kilhampton School talk enthusiastically, knowledgeably and with pride about their school link. They have
been taught to view their peers in Uganda with equality whilst understanding that whilst they grow their food for fun, the
children in Uganda grow it though necessity.

• Ronnie Kazibwe visit’s made a huge impact on St Kew Primary School. As pupils said, ‘We knew we had a link but we never
expected a real Ugandan to actually come and visit us’. Ronnie’s drumming sessions were extremely popular and students
remembered his personal stories, the day’s events were recorded on their web site.

• Uganda has been written into St Kew Primary School’s three year rolling programme called ‘Celebrate Africa’, currently being
delivered to the whole school in a “cross-curricular” approach.

• St Kew Primary School has planned to record and send photos of their thriving Rocket garden to Uganda. Events associated
with the link are posted in the school and parish newsletters. Evidence of the Uganda link plus pupils investigative work
about Uganda is all around school. Traditional folk tales, African drumming, games linked to mathematics, Fairtrade and visits
to the Eden project were woven into the theme. The link has provided a vital ‘real life’ focal point for the term.

• The link coordinator from Coads Green School visited Uganda in 2009, which had a huge impact on both her and the
school. There was renewed enthusiasm for the project – and a teacher who is inspired in turn inspires staff, pupils and
community. As a first trip to Africa it gave her a huge amount of respect for teachers working in difficult conditions. She
now imparts a more balanced view of life in Uganda. Pupils interviewed presented a balanced, informative and sensitive
picture of life in rural Uganda. They discussed how Ugandans grow crops, build houses, travel to work, transport goods by
bike, collect water and play sports as well as showing an interest and understanding of Fairtrade. Pupils commented on how
they enjoyed receiving a letter from named pupils and their connection with Uganda. The garden will be a future asset; they
were already excited about planning it with an aim of selling produce at their local farmers market.

• The coordinator in St Teath School gave a presentation to the local community following a visit to Uganda. She commented
that her visit had made a huge difference to the way that she could talk about the country, brought even more enthusiasm
for the project and changed her perspectives on Uganda.
Following her visit the school raised funds for a water tank for their link school. The school council and Key Stage 2 pupils,
aged 7-11 years old, suggested ways of fund raising and designed posters, and held their first event - a Quiz - in the local pub.
The local community and governors were involved. Children’s learning is apparent; they are immersed in the Ugandan theme
and at Key Stage 2 are able to empathise with Ugandan pupils, beginning to understand their wants and needs whilst
evaluating their own place in the world.
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The North Devon and Gambia Link
Highlights of the link:
• Winkleigh School had a very successful visit from the headteacher of their link school in the Gambia, who worked with
pupils, met parents and members of the community, and visited a neighbouring school.

• Year two saw the return visit of three Gambian head teachers, which was a wonderful experience for the whole school
community and the local people. A reflective and sharing session was held with the visiting Gambian head teachers.
Planning for a community event began, to celebrate Gambian Independence Day, a very major occasion in the Gambia.

• Teachers from three schools visited the Gambia, with the project co-ordinator Sue Errington. A workshop day, with 30
participants, was held for UK and Gambian teachers in the Gambia focusing on Global Dimension/Citizenship, global
schools partnerships, and the MDGs. The visiting UK teachers had the opportunity to reflect and share their learning in
North Devon at a meeting.

• DDE invited Dawda Faye, Gambian Schools Inspector to visit Devon in November 2009, so that he would understand
something about Britain and the education system. He is now supporting the schools in the Gambia.

• Big Gambia Day was held in Burrington with the community, featuring a Gambian assembly for parents; and reciprocal visit.
• Africa Week in Lapford was a hugely successful event, with storytellers and drumming.
• Multicultural Week at Torrington Junior School was attended by the headteacher of their Gambian link school. The event
included Fairtrade, Christian organisations, and drumming; as well as Gambian Independence Day celebrations.

• A Lunchtime club ‘Green Group’ has developed atWinkleigh School since the headteacher of the link school noticed the
amount of food waste. There is an Environmental Club both here and in the Gambia tackling waste management.

• Black History Week was held atWinkleigh School with football, music, Mary Seacole and Rosa Parks, featuring
presentations to parents. Here, they focused on positive images of black people.

Impact of the link:
• In year two the focus was on what the school was like and how mathematics is taught in both schools. They are producing a
cross-curricular portfolio about work and culture of Burrington and Devon ‘What do we have to celebrate?’
Key Stage 1 (5-7 year old students) – My school, home, village culture.
Key Stage 2 (7-11 year old students) – Culture of Burrington, Devon and some of UK, including local occupations and parents’
work.

• In Lapford, the link permeates to all classes each year. In the spring term there was a Geography focus and Africa Week. A
Thematic curriculum – a 4-year rolling programme - overlain by global curriculum e.g. ‘Water’ theme featured a session
about water in The Gambia; with a ‘School garden’ theme to come. The pupils enjoyed the work very much, especially those
children with connections in Africa. Some prejudice was shown, and so there is pressure to build links with local community.
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• Governors, when asked what children have gained most from the link, replied “respect for different ways of living” -
Torrington Juniors

• Professional: Empowered to change the curriculum - Torrington Juniors
• “Want to feel partnership is integral to our work, an important part of life of the school so children see themselves as global
citizens” - Lapford

• Fantastic to see another culture; friendship; see strength in their attitude to diversity - Lapford
• “Brilliant – opens up different aspects of life for children . . . culture and life in another country that they can’t get from
books or the internet, especially black visitors which is unusual for Torrington and Devon” – Torrington Nursery & Infants

What have we learned?
DDE learnt that the methodology of networks with outside support for schools in each country does work, and that
professional development of teachers through exchange visits is very powerful and life-changing. Also, a defined focus for the
links is helpful and provides a clear guide for joint curriculum projects.

The main obstacle to successful linking is communication, but learning patience is valuable! Having people with a ‘co-ordinating’
role is very useful and important, if it is financially possible. Efforts to create IT communication systems may not be successful
or even appropriate.

DDE will continue to use this methodology wherever possible, promote this type of approach in their school linking and GSP
work; and share learning with colleagues across the south west and within the DECs network.

Conclusion
DDE expects that the two networks of UK schools and the links between North Devon – the Gambia and North Cornwall –
Tororo will continue. Over Easter several North Devon teachers went to the Gambia with return visits planned for the
summer term. North Cornwall schools are preparing for return visits from three Ugandan schools in May 2010. DDE expects
the impact of African visitors to these rural communities to be considerable. Providing meaningful opportunities for schools
and village communities to come into contact with similar rural communities in Africa takes time and is challenging. After
three years DDE are beginning to see results - a positive impact on the schools and parts of local communities.

DDE understands that three years is a short time to start, develop and finish this type of project, and so will agree to continue
support for both networks at least until July 2011. In Cornwall, the Cornwall Association for Development Education (CADE) will
keep in contact with these schools. Schools will be kept informed of opportunities, for example professional development
workshops for DFID’s Global Schools’ Partnership programme.
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Thanks
Thanks to all staff and participants involved in the European Commission Capacity Building project. Thanks to African
Initiatives, Bridges, Devon Development Education, GHARWEG, Global Dimension Trust, Liverpool World Centre, PADEAP,
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Finally thanks to our funder the European Union.
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